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----------------------------------------------------Trade Books Can Excite, Ignite, and
Delight Adolescent Content Area
Learners
BY LAURIE KAUFMAN

I. Introduction
Textbooks can be boring! It's hard to imagine curling up with your science or social studies textbook for an
exciting or engaging reading experience. Yet middle school and high school students trudge from one class to
another during the school day, dutifully toting their weighty texts, which are too often beyond their capacity
to fully comprehend the material presented.
The textbook is the resource of choice in most content
area classrooms, often the only resource used. The
textbook is the curriculum This is true despite the
research that indicates secondary students all too
often are unable or unwilling to read their textbooks
(Biancarosa & Snow, 2006; Budiansky, 2001; Moore,
Bean, Birdyshaw & Rycik,1999) . This approach,
certainly, does not meet the needs of the many
students in a given content area course. How much
more engaging the content material would be if real
literature were used throughout the content area
curriculum.

neglected and is in need of serious attention (Moore
et al., 1999).

II. The State of Adolescent
Literacy

The RAND Reading Study Group (RRSG) begins
its report with a preface stating, "One of the most
vexing problems facing middle and secondary school
teachers today is that many students come into
their classrooms without the requisite knowledge,
skills, or disposition to read and comprehend the
materials placed before them" (2002, p. iii). The
general state of adolescent literacy is indicated by
poor performance in reading on the National Assessment for Educational Progress (NAEP), called the
Nation's Report Card, at the middle school and high
school levels. This reflects student disinterest in
reading, lack of motivation, inability to read texts
with comprehension, and lack of opportunity to read
personally meaningful books (Richardson & Morgan,
2003; Wade & Moje, 2000). The result is that we are
not only creating adolescents who are unable to read
well; we are also developing aliterate students. Even
when young people can read, they too often choose
not to.

The distressing and critical state of adolescent
literacy has been well documented (e.g., Alvermann,
2004; Moore et al., 1999; Vacca, 1998). Although
there has been great emphasis on beginning reading
development and early intervention and remedial
programs, the literacy development of middle school
and high school adolescents has been woefully

Reading researchers and experts have accepted the
notion that reading skills develop on a continuum;
we cannot think that after the primary grades,
students possess all of the reading skills needed
to progress through the school years. The primary
years, though necessary for literacy development, are
far from sufficient (Biancarosa & Snow; 2006; Heller

The purpose of this article is to argue for the use
of trade books to supplement (if not supplant)
the content area textbook. Before getting to the
particulars of providing trade books in the content
area classroom, let's examine the rationale for doing
so, beginning with the current state of adolescent
literacy.
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& Greenleaf, 2007; Moore et al.,1999; Vacca, 1998).
According to the position statement of the National
Council for the Teachers of English (NCTE), "A
reader's competence continues to grow through
engagement with various types of texts and wide
reading for various purposes over a lifetime" (NCTE
Guideline, 2004, p.l).
The results of this focus on the primary years can
be seen in several tangible ways: in the poor literacy
performance of our adolescents; in the drop-out rate
of our high school students; and in their inability to
perform well in college, even if they are high school
graduates. Often students graduate but require
remedial assistance before pursuing a post secondary
education. The state of adolescent literacy in this
country remains bleak (e.g. Biancarosa & Snow,
2006; Heller & Greenleaf, 2007; Moore et al, 1999).
A look at some recent statistics should convince any
reasonable person that resources must be put into this
area. In a position paper adopted jointly by the International Reading Association and the National Middle
School Association (IRA & NMSA), information was
presented regarding international comparisons of
31 nations. Whereas our 9-year-olds stack up well
against other nations, beginning with our 14-yearolds, the ranking grows worse and worse ("Supporting
young adolescents' literacy learning," 2001).
The 1998 NAEP Reading Report Card indicated
that although a majority of the assessed adolescents
can comprehend factual information, fewer than 5%
"could extend or elaborate the meanings of the materials they read" (Moore et al, 1999, p. 3). An article in
Reading Today reported on the NAEP results of the
2005 assessment, showing that reading test scores
for 12 th graders have declined overall since 1992
("Nation's Report Card," 2007).
A report titled "Reading Next" provides additional
disturbing statistics: more than 8 million students in
grades 4-12 are struggling readers; every school day,
more than 3,000 students drop out of high school;
only 70% of high school students graduate on time
with a regular diploma; 53% of high school graduates
enroll in remedial courses in postsecondary schools
(Biancarosa and Snow, 2004). The authors of the
report suggest that these problems are often the
result of poor reading comprehension. We cannot
treat this problem lightly. Clearly our adolescent students are being shortchanged and adjustments must
be made in the way they are being educated.
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III. Suggestions for Improving
Adolescent Literacy
This dismal situation is not due to a dearth of information on the topic. Position statements have been
drafted; books and articles have been published-all
presenting suggestions to improve the situation (e.g.
Biancarosa & Snow, 2004; 2006; Heller and Greenleaf, 2007; Moore et al, 1999; Santa, 2006; Vacca,
1998). Among these suggestions is the need to utilize
various types of assessment, from formative and
ongoing to summative, to best inform instruction.
After having determined the needs of the students,
next is to provide continuing reading instruction
to adolescents, as well as to provide personalized
instruction for adolescents, making certain instruction is geared to the individual needs of the students.
Further suggestions include opportunities for young
adults to make personal connections between their
lives and the curriculum, as well as providing many
opportunities for social collaboration. Additionally,
what is needed is extended time for reading during
the school day. In order to accomplish this, not only
must the English and language arts teachers concern
themselves with this goal, but all content area teachers must see this as a vital role they must assume.
Content area teachers across the many disciplines
must be involved in developing the literacy skills
of their students, as well as an appreciation of the
existing literature related to their particular content
disciplines. Only in this way can the ultimate goal of
lifelong learning be attained.
While the foregoing are all important measures to be
implemented, one further suggestion is most relevant to this article: providing opportunities for wide
reading of multiple texts and genres at students'
appropriate reading levels. This suggestion has
the potential to enhance adolescents' learning and
engagement and improve the depth of their conceptual understanding.
According to Bean (2000), "The degree to which
adolescents are motivated to engage in learning
science, mathematics, history and other content is
heavily influenced by the nature of the material
they encounter and opportunities for discussion"
(p. 637). Many advocates of improved adolescent
literacy contend that various types of texts should
be used as a means of supplementing and extending
the curriculum (Behrman, 2003; Moore et al., 1999;
Wade & Moje, 2000; Walker & Bean, 2004). These
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range from articles in current magazines or journals
to information gleaned from internet sources; from
trade books (fiction and non-fiction), autobiographies, memoirs, biographies, authentic diaries and
documents to picture books and poetry; from short
pieces to long pieces; from easy to more challenging
selections. This variety of material can offer spice
and depth to any course content. A balanced diet
includes books that students can read with comfort
and fluency. Often, easier books provide a good
entree into the subject at hand, particularly when
very little prior knowledge exists. The textbook may
have its place, but it needs to be only one source of
many.
These types of materials have a place not only in
the "core" academic courses of English/language
arts, social studies, science and math, but also in
the elective areas such as foreign languages, family
and consumer science, health, art, music, and even
physical education. All of these disciplines can be
enhanced by an enriched assortment of texts. The
writer certainly concurs that offering adolescents a
rich potpourri of materials to support the curriculum
is of critical value; however, this paper will focus on
the area of trade books for young adults that teachers might elect to use and have available for their
content classroom reading.

IV. The Limitations of a Single
Textbook
There are several compelling reasons why a single
textbook should not be used exclusively in the content classroom. Such use of textbooks has serious
limitations. Daniels and Zemelman (2004) make
the point that a textbook is, after all, a reference
book, thick with a great deal of information, and
they wonder how many adults would read a reference book from cover to cover with unmitigated
enthusiasm. Textbooks are often unengaging for
students; they are bland in their presentation, and
may be extremely concept-dense. Students often
have difficulty making personal or relevant connections to the text. Furthermore, textbooks offer
broad coverage, with little opportunity to provide
depth, which is to say they "cover the topic." They
also provide limited perspectives, often presenting one point of view. And as is well established,
without the opportunity to compare points of view,
it is difficult to develop critical literacy (Behrman,
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2006; McLaughlin & De Voogd, 2004). Textbooks
may be outdated, or worse, contain erroneous or
inaccurate information. They may also omit important aspects of the content. For example, does
the textbook include information about Japanese
internment camps during WWII, or the fact that
German and Italian prisoners of war were detained
in the U.S.?
Of major significance is that textbooks often provide
a poor match between the readability of the text
and the reading ability of the students. Generally
speaking, a textbook matches the readability level
of only the middle range of students. For certain
students, the text may be far too difficult; for others,
it may not be sufficiently challenging to render the
content material interesting or engaging (Brozo &
Hargis, 2003). Many students are simply unlikely
to benefit from textbook assignments because of
their difficulty. Textbooks, especially science and,
often, social studies texts, are notorious for being
too difficult for the level of students being targeted.
Richardson and Morgan concur that content area
textbooks, particularly in science and social studies,
are often beyond the reading abilities of the students
for whom the texts have been selected (Richardson &
Morgan, 2003). In describing the texts of particular
content area courses, Sanacore, drawing on information presented by Guzzetti, Kowalinski, and Mc
Gowan, maintains that social studies textbooks have
the reputation of being "uninteresting, disjointed,
lacking in meaning, with unimaginative prose and
banal content" (Sanacore, 1993, p. 241). Budiansky
offers his own striking condemnation of the textbook
(2001).
When textbooks are found to be too difficult, with
students incapable of performing assigned reading
tasks with comprehension, the teacher may decide
to abandon the textbook all together, and require no
real text reading in the classroom.
This is even more disturbing than a classroom where
the textbook is the sole source of information, and
can have profoundly negative consequences. Now,
the teacher provides all of the pertinent information
for students, spoon-feeding them through lecture,
thereby severely limiting access by the students to
information. In addition, this practice also limits the
opportunity for students to develop effective reading
strategies and fluency, as well as the opportunity to
read critically and evaluate textual information.
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V. Advantages of Trade Books in
the Content Areas
Now that we've considered the disadvantages of a
single textbook, let us examine the arguments for the
use of trade books, distilled from the current literature (e.g.; Daniels & Zemelman , 2004; Fairbanks,
Roser, & Schallert, 2008; Lesesne, 2003; Sanacore
1993). Trade books are more readable and engaging
to students. They are more relevant to students, and
often provide the opportunity for students to make
personal connections with the information. Many
non-fiction trade books are written like novels. They
can provide information that is more up-to-date.
They can also offer depth on a topic, as well as color,
texture, and richness. Trade books can offer excellent
opportunities for self-inquiry into topics of particular
interest to students. This, in turn, adds a greater
likelihood of engagement and motivation. In addition, trade books can be used as an effective vehicle
through which teachers can address their targeted
content standards.

Trade books offer opportunities to
address content standards.
In today's climate of accountability, teachers must
be concerned with addressing the content standards,
benchmarks and grade level content expectations
for their content area courses, which have been
established by the Michigan Department of Education Curriculum Framework (http://michigan.gov/
documents/MichiganCurricul umFramework_81 72_
7.pdf). It is these criteria that are the basis for the
high stakes tests required by the state. Trade books
can address these standards every bit as well as, and
often better than, the core textbook. The two following examples serve to demonstrate this potential
benefit of trade books. One of the Content Standards
for Science is "Heredity," under Strand III: "Using
Scientific Knowledge in Life Sciences." A fascinating
book, Genome: The Autobiography of a Species in 23
Chapters, by Matt Ridley, addresses this standard in
a way that secondary students will find most absorbing. In Genome, which considers the mapping of the
human genome, Ridley selects one newly discovered
gene from each of the 23 pairs of chromosomes, and
tells its story in a lively way.
A second example, drawn from math, uses the book
Damned Lies and Statistics: Untangling Numbers
from the Media, Politicians and Activists, by Joel
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Best, to address the math standard "Data Analysis,
Probabilities and Statistics." Through the use of
this trade book, students can gain insights into how
numbers can be manipulated by various interested
parties for their particular purposes. It adds a vital
critical-thinking dimension to the learning.
Whether teachers are attempting to meet the content
standards of math, social studies, science, English,
or other areas of the curriculum, including fine
arts, trade books can be valuably employed for this
purpose.

Trade books offer depth
rather than breadth.
If a textbook could be said to have a strength, it
would be that it "covers the curriculum." It provides
a great deal of information, but it does so broadly
and superficially. Trade books, in contrast, can
present concepts in a deeper, richer way, providing
flesh to the bones of a given topic. With the use of
trade books, students can examine in greater detail
a focused event, a place, a historical or biographical
figure, the application of math or science concepts,
etc., as opposed to the general considerations or
bland descriptions typical of textbooks. The book
Genome, mentioned previously in the discussion
on Content Standards, is equally applicable to this
discussion of added depth. Rather than a dry or
superficial presentation of certain issues in genetics, Genome allows students to deeply examine and
process information about genetics and consider
some of the compelling and even controversial issues
surrounding the topic. The utilization of another
trade book, Albino Animals, by Kelly Milner Halls,
can provide additional insights into the area of
heredity and genetics.
Trade books can also fill in the gaps in textbooks,
adding greater understanding about the targeted
course concepts. For example, the fact that German
and Italian prisoners were held captive in the U.S.
is a point often excluded in history texts. But a novel
such as Bette Green's Summer of My German Soldier
can engagingly add to students' understanding of
this period in history (Sanacore, 1993).

Trade books can offer
differentiation of levels
Today, the term "differentiated instruction" (e.g.,
Tomlinson, 2001) is often heard in discussions of
best practices in instruction. In any given classroom,
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there will inevitably be a range of ability levels. In
an article by Brozo and Hargis (2003), the authors
discuss one 10th -grade classroom, in a high school in
which they served as literacy consultants that had a
whopping 15-grade-level range of student abilities.
Although not all classrooms will exhibit this kind of
disparity among students, any classroom will contain
varying levels of abilities. With this potential spread
among students, it is critically important for teachers
to be able to provide text material that matches the
individual needs of all of the students in a given classroom. This can be accomplished very well through the
use of trade books. A multi-text approach is the best
tool for targeting the disparate levels that are sure
to exist. Teachers can assemble "text sets," which are
composed of a variety of trade books on a given topic,
at different levels. These literature resources can provide the conceptual information that students need,
but at comprehension levels that may be more appropriate for them than the selected course textbook.
Students can then read the appropriate level text and
share the information they glean with the rest of the
class. Because multiple texts allow all students to participate in the learning, this is a powerful approach.
And an added bonus is the opportunity for students
to see the topic from different perspectives, with each
student having the opportunity to contribute to the
totality of class knowledge.
To offer one example, the teacher may wish to
assemble books on the topic of Japanese internment
camps in the U.S. during World War II. The books
should all address the targeted concepts, but range
in level from easy to more challenging. Titles such as
Eve Bunting's So Far from the Sea, Yoshiko Uchida's
Journey to Topaz and its sequel, Return Home, Jeanne
Wakatsuki Houston and James Houston's Return to
Manzanar, and Julie Otsuka's When the Emperor Was
Divine, can form the beginning of such a text set.
This multi-text approach can be used with topics as
varied as the Civil War, the classification of animals,
managing money, biographical figures, and so forth, all
topics on which many trade books have been written.

Trade books offer more relevance,
greater engagement, and opportunities
for personal connection between
students, lives and the curriculum
Santa (2006) discusses the importance of developing
the "inviting curriculum" where students can achieve
deep understanding of important content material.
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They should have access to various types of text,
both fiction and nonfiction, that offer controversial
and differing perspectives, and where students have
the chance to engage in self-chosen inquiries that
are important to them. Books about their interests,
about their problems, about growing up, dealing with
loss, relationships, peer pressure, and other personally relevant topics should be made available to
them. Santa maintains that "if students feel disconnected, they won't succeed" (p. 467).
Whereas the traditional English canon might be
appropriate for, and even appeal to, certain young
adolescents, there are a great number of middle and
high school students who find the "assigned reading"
unappealing, irrelevant, and unengaging. For these
students, certainly, alternative selections must be
available. Within teacher-established parameters,
there should be opportunities for students to selfselect books that are of particular interest to them.
Meaningful books should be added to content across
the curriculum. In science, for example, in addition
to discussing the well-known giants of invention, one
might include stories about young inventors whose
commonsense thinking and careful observations
led to important inventions. In history, a youthful
protagonist taking part in an important historical
event, even in a historical fiction novel, can provide a
powerful way to connect to the curriculum.

In Langer's discussion of at-risk students (2000,
cited in NCTE Guidelines, 2004), she notes that
successful literacy programs "emphasize connections
between students' lives, prior knowledge, and texts,
and emphasize student conversations to make those
connections" (p. 2). Moje et al. (2000) make a further
recommendation that teachers should use the texts
that adolescents, themselves, value.
Lesesne (2003) discusses the benefits of using
young adult literature, which has the potential to
speak particularly to adolescents, and the period of
their lives that they are experiencing. These books
consider what adolescence is like; they address all
the angst and emotional turmoil experienced by this
group of not-still-children-yet-not-quite-adults.

It is literature that reflects their life experiences and
with which young people can connect and identify.
It portrays characters with whom young people can
share their own pain-the pain of loss, tragedy, love,
or confusion. It is literature that presents ways of
coping with challenges. It can present moral and
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ethical dilemmas and help them determine what
choices to make. It is also literature that can ignite
their imaginations, move them beyond their current
experiences, and present models that they may
emulate to achieve successful outcomes.

Trade books offer the opportunity
to develop critical literacy
An additional benefit of using a wide range of
literature is the opportunity for students to develop
critical literacy-the deep understanding and
analysis of text. Several researchers have discussed
the importance of developing critical literacy (e.g.
Behrman, 2006; Moje et al., 2000). Certainly, beyond
reading for literal meaning, the real goal for the
literate reader must be to think critically about
content concepts, to question text, to understand
the multiple meanings of text, and to be more fully
aware of the possible ways that texts can be used
to manipulate the reader (McLaughlin & De Voogd,
2004; Moje, et al., 2000). According to Jongsma (cited
in Moje et al., 2000), "The aim of critical literacy
instruction is to enable readers to question texts and
see how they provide selective versions of the world"
(Moje, p. 407). Critical literacy is the awareness of
the way texts are used to reinforce the status quo or
maintain the power of various groups in society.
One of the best ways to foster critical literacy is to
provide students with opportunities to read or be
exposed to multiple perspectives on a topic and then
to allow students to consider critically the information by analyzing, comparing, considering the
author's stance, examining whose voices are represented and whose are missing, and so on (Behrman,
2006; Mc Laughlin & De Voogd, 2003).

Trade books offer the potential
to develop Zifelong readers,
A major goal of using literature is the development
of lifelong readers. Much has been written about the
illiteracy that exists in this country; but of equal
significance is the aliteracy that exists-that is,
people who can read but choose not to. Rather than
sticking exclusively to the "canon," interspersing the
class readings with well-written novels for young
adults can improve engagement and relevance
for this age group. Helping adolescents to see the
benefit of reading and to experience the pleasure of
reading by offering them books they can read and
enjoy, is crucial to the development of lifelong read-

FALL

ers (Lesesne, 2003). Daniels and Zemelman (2004)
make another cogent point: that adolescents, on their
journey to adulthood, need to start reading the way
adults choose to read. That includes the opportunity
to select for themselves some of their own books,
with the attendant responsibility for selection that
this privilege entails.

VI. How to Add Trade Books
into the Curriculum
Following are suggestions, gleaned from the current
literature (e.g. Daniels & Zemelman, 2004; Lesesne,
2003; Richardson, 2000) of ways to successfully
integrate trade books into the content curriculum.
Teachers need to know the levels and interests
of their students in order to provide appropriate
matches of literature selections, and plan appropriate instruction. Once this has been accomplished,
there are a number of ways to enrich the curriculum
with trade books.
• Be a model for young people. Share your own
passion for a good book, be it biography, historical fiction, poetry, science fiction, etc.
• Do read-alouds in class. Select excerpts from
exciting books on topics you are covering in class.
• Share picture books with your students. There
are many picture books that are far more appropriate for the older student than for primary-age
children. These books offer the opportunity to
introduce topics unfamiliar to students, to pique
their interest, to hook them into reading, and
to develop foundational knowledge of important
content concepts. Also, since they are typically
quite brief, these make excellent texts to present
in short read-alouds.
• Develop classroom libraries that accommodate
the students' various abilities; continue to add
new selections on an ongoing basis.
• Give book talks on a small selection of books,
making the number of choices manageable, not
overwhelming. This can entice some students
who would otherwise be reluctant, and pique
their interest in topics otherwise unlikely to be
considered.
• Remember the power of social collaboration.
Adolescents need the opportunity to discuss
text materials, sort out the ideas presented,
and debate those ideas. Various structures
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can be used, including pairs, small groups or
teams, literature circles or book clubs. In a
literature circle, if a small set of the same books
can be rounded up, small groups of students
can collaborate in a discussion on such a book.
Alternatively, small groups of students can share
ideas about a central question (posed by either
the teacher or the students) that students have
gained by reading different texts on the issue.
For example, a selection of novels about the
Civil War can provide choices for students, offer
wider perspectives on issues, serve to personalize
history, and provide information often omitted
in textbooks. Another collaborative option is the
jigsaw configuration: a small group of students
divvies up a text, and each member becomes
responsible for presenting the important information to the rest of the group.
• Require students to read a certain number of
books on a topic, or during a unit, or during the
semester; having some personal choice in what
they read is an important element.
• Enlist the aid of the media center staff. These
experts can guide your selections with knowledgeable suggestions.

VII. Conclusion
In sum, teachers must accomplish a great deal in
the time they work with their students. They need
to provide materials that are engaging and meet a
range of student needs. It is unacceptable for teachers merely to "deliver" information through lecture
simply because the course text is too difficult for
students to comprehend. In a fit of frustration, teachers often respond to this problem by abandoning
text altogether. Trade books can be used effectively
to replace or supplement the text, add depth and
richness to the topic, bring in real world applications,
appeal to all students' interests, and better target
their individual reading abilities.
Perhaps one final point should be made: it is relatively easy to see how literature can be incorporated
into content areas such as English, social studies
and even science and math. Perhaps, it is less
obvious how this can be accomplished in certain
other subjects, such as foreign languages, family and
consumer science, health, art and music, or even
physical education. But even these unlikely classes
can provide opportunities for offering literature to
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young adults. In fact, it may be that students' interest in such "non-core" courses could be the stimulus
or spark to encourage them to read.
At the conclusion of the article are two appendices.
Appendix A beginning on page 26 presents a bibliography that includes a mere sampling of trade
books that can be used across the curricular areas
at middle school and high school levels. Some are
appropriate for readers who struggle; others are
more appropriate for students in the upper ranges of
abilities-all of whom will be in current content area
classes. It is for the teacher to decide the appropriateness of a given book for his or her students.
Appendix B on page 28 offers resources for further
suggestions on the selection of trade books.
This article has attempted to make a compelling
case for incorporating trade books across the content
areas. It is the author's sincere hope that readers
of this article will find the information useful and
enlightening, and will share the information with
other content area teaching colleagues.

Note: All trade books mentioned in the article are
listed in Appendix A.
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APPENDIX A
A Short Bibliography of Trade Books
This bibliography consists of an alphabetical listing
of trade book titles; after each title are indicated the
genre and suggested content area(s) for which the
book may be used:

Accidents May Happen: Fifty Inventions Discovered
by Mistake, Charlotte Foltz Jones (1998) (non-fiction)
(science; social studies).
Actual Size, Steve Jenkins (2004) (non-fiction picture
book) (science; math).
Albino Animals. Kelly Milner Halls (2004) (non-fiction picture book format) (science; genetics).
America's Champion Swimmer: Gertrude Ederle,
David A. Adler (2005) (biography, picture
book format) (phys. ed.).
An American Plague: The True and Terrifying Story
of the Yellow Fever Epidemic of 1793, Jim
Murphy (2003) (non-fiction) (social studies;
science).
Ansel Adams: America's Photographer, Beverly Gherman (2002) (non-fiction) (art).
Artful Reading, Bob Raczka (2009) (picture book
format) (art).
Black Stars of the Harlem Renaissance, Jim Haskins
(2002) (biography) (music; English).
Bound for America: The Forced Migration of Africans to the New World, James Haskins and
Kathleen Benson (1999) (picture book format)
(social studies).
Brainstorm: The Stories of Twenty Kid Inventors,
Tom Tucker (1998) (non-fiction) (science;
social studies).
Bull Run, Paul Fleischman (1995) (historical fiction)
(social studies).
Celebrating Women in Mathematics and Science,
Miriam Cooney (1996) (non-fiction) (math;
science).
Damned Lies and Statistics: Untangling Numbers
from the Media, Politicians and Activists,
Joel Best (2001) (nonfiction) (math).
Driver's Ed, Caroline Cooney (1996) (fiction) (English).
Echo of the Big Bang, Michael D. Lemonick (2005)
(non-fiction) (science; physics).
Farewell to Manzanar, Jeanne Wakatsuki Houston
(1995) (autobiography) (social studies).
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Fat Camp Commandos, Daniel Pinkwater (2002)
(fiction) (phys. ed.).
Fast Food Nation: The Dark Side of the All-American
Meal, Eric Schlosser (2002) (non-fiction)
(family and consumer science; health; science; social studies).
Feathered Dinosaurs: The Origins of Birds, John
Long (2008) (non-fiction) (science).
Genome: The Autobiography of a Species in 23 Chapters, Matt Ridley (2006) (non-fiction) (science;
genetics).
Girls Think of Everything: Stories of Ingenious Inventions of Women, Catherine Thimmesh (2002)
(non-fiction) (science; social studies).
Guts: Our Digestive System, Seymour Simon (2005)
(non-fiction) (science; health).
Ironman, Chris Crutcher (2004) (biography ) (phys.
ed.).
Journey to Topaz, Yoshiko Uchida (1971) and the
sequel, Journey Home (1978) (fiction) (social
studies).
Joyful Noise: Poems for Two Voices, Paul Fleischman
(2004) (poetry) (science; English).
Leonardo: Beautiful Dreamer, Robert Byrd (2003)
(non-fiction picture book) (art).
Nora La Revoltosa (Noisy Nora), Rosemary Wells
(1997) (Spanish edition) (Spanish).
Oso pardo, oso pardo, que ves ahi? Bill Martin, Jr.
(Spanish edition) (1998) (fictional picture
book) (Spanish).
Oso polar, oso polar, que es ese ruido? Bill Martin,
Jr. (Spanish edition) (2000) (fictional picture
book) (Spanish).
Outbreak: Plagues That Changed History, Bryn
Barnard (2005) (non-fiction) (social studies;
science).
Phineas Gage: A Gruesome but True Story about
Brain Science, John Fleischman (2004)
(biography) (science).
Science Verse, Jon Scieszka and Lane Smith, (2004)
(poetry) (science; English).
Sir Cumference and the First Round Table: A Math
Adventure, Cindy Neuschwander (1999)
(picture book) (math).
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Shout, Sister, Shout! : Ten Girl Singers Who Shaped
a Century, Roxane Orgill (2007) (biography)
(music).
So Far from the Sea, Eve Bunting (1998) (historical
fiction picture book) (social studies).
Stealing Home: The Story of Jackie Robinson, B.
Denenberg (1997) (biography) (phys. ed.)
Summer of My German Soldier, Bette Greene (1999)
(historical fiction) (social studies).
The Art of Freedom: How Artists See America, Bob
Raczka (2008) (picture book format) (art).
The Barefoot Book of Stories from the Opera, retold
by Shahrukh Husain (2000) (music).
The Beauty Myth: How Images of Beauty Are Used
Against Women, Naomi Wolf (2002) (non-fiction) (English; family and consumer science;
social studies).
The Man Who Made Time Travel, Kathryn Lasky
(2003) (non-fiction picture book) (math; science).
The Other Victims: First Person Stories of Non-Jews
Persecuted by the Nazis, Ina R. Friedman
(1995) (non-fiction accounts) (social studies;
history).
The Signers: The 56 Stories Behind the Declaration
of Independence, Dennis Brindell Fradin and
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Michael McCurdy (2003) (non-fiction) (social
studies; history).
The Voice That Challenged a Nation: Marian
Anderson and the Struggle for Equal Rights,
Russell Freedman (2004) (biography) (music;
history).
Unlikely Pairs, Bob Raczka (2005) (picture book
format) (art).
What Happens to a Hamburger, Paul Showers and
Edward Miller (2001) (non-fiction picture
book) (family & consumer science; health;
science).
What Jane Austen Ate and What Charles Dickens
Knew ... The Facts of Daily Life in NineteenthCentury England, Daniel Pool (1994)
(non-fiction) (history; English).
What's Happening to Grandpa?, Maria Shriver
(2004) (a picture book about dealing with
Alzheimer's) (health; family & consumer
science).
When the Emperor Was Divine, Julie Otsuka (2003)
(historical fiction) (history).
Who Killed Mr. Chippendale? A Mystery in Poems,
Mel Glenn (1999) (English).
With Courage and Cloth: Winning the Fight for a
Woman's Right to Vote, Ann Bausum (2004)
(non-fiction) (social studies/history).
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APPENDIXB
Resources for Further Suggestions
Naturally, it is impossible to include all of the trade books that could enrich the various content areas; what
has been presented above is a mere smattering. The teacher must accept the challenge of being on the constant look-out for books that would make exciting and valuable additions to his/her particular discipline. To
assist in that goal, Appendix B offers additional resources that may be utilized:
•

Review Journals including: Booklist; Horn Book, School Library Journal (SLJ); Voice of Youth
Advocates (VOYA)

•

Various Web sites offering award-winning books:
-Edgar Allan Poe Award: (www.mysterywriters.org/awards.html).
-Michael Printz Award (for excellence in young aduit literature): ala.org/ala/mgrps/divs/yalsa/
booklistsawards/printzaward/Printz .cfm
-Newbery Medal Awards (for excellence in children's literature): ala.org/ala/mgrps/divs/alsc/
awardsgrants/bookmedia/newbery medal
-Orbus Pictus (NCTE award for outstanding nonfiction for children):
ncte.org/awards/orbispictus
-Sibert (for excellence in informational books for children):
ala.org/ala/mgrps/di vs/alsc/a wardsgrants/bookmedia/sibertmedal

•

Other Resources:
-Young Adult Library Services Association (YALSA) of the ALA.
YALSA also prepares "Quick Picks for Reluctant Readers" and an annual list of Best Books for
Young Adults (BBYA)
-Reviews of books for adolescents, in each issue of the Journal of Adolescent and Adult Literacy.
-"Notable Children's Trade Books in the Field of Social Studies" (in the May/June issue of
Social Education)-"Outstanding Science Trade Books for Children" (in the spring issue of
Science and Children)
-"Notable Trade Books for Young People," a Web site sponsored by the National Council for the
Social Studies http://www.socialstudies.org/resources/notable/
-American Library Association offers additional resources (http://www.ala.org).

•
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Don't forget the picks of children and young adults, themselves: "Young Adult Book Choices,
presented each year in the November issue of Journal of Adolescent and Adult Literacy.
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